Are teachers interested in things political? by Driscoll, Katharine
Boston University
OpenBU http://open.bu.edu
Theses & Dissertations Dissertations and Theses (pre-1964)
1940
Are teachers interested in things
political?
https://hdl.handle.net/2144/4929
Boston University
I 
I 
I 
I 
I 
'I I~ 
,j 
II 
li 
I 
I 
I 
I 
I 
I 
I 
I 
BOSTON UNIVERSITY 
SCHOOL OF EDUCATION 
THESIS 
ARE TEACHERS INTERESTED IN THINGS POLITICAL? 
Submitted by 
Katharine Driscoll 
(B. s., Simmons College, Boston, 1915) 
In partial fulfillment of requirements for the 
degree of Master of Education 
1940 
First Reader: John J. Mahoney, Professor of Education 
Second Reader: George K. Makechnie, Assistant Professor of 
Education 
Third Reader: Franklin C. Roberts, Professor of Education 
B·:stnn U n}'-Jer.~; jty 
School of Ed;.wation 
jl 
I' 
II I 
I 
I 
I 
!I 
.I 
I 
I 
I 
l 
II 
- ·--- -- ===== 
I 
II 
---------------- rr== 
II 
d j II 
li 
I 
II 
I 
I 
. I 
I 
I 
li 
j 
-f= 
I 
I 
:I 
. ---- -·-----,=--::.==-===--==--==-=-=--===l 
INTRODUCTION 
For the past two years, the investigator has been 
privileged to take courses given by Professor John 
J. Mahoney, which have as their basic theme the 
relationship of education to the ideals of a democratic 
society. Mr. Mahoney has set himself the task of 
pointing out to teachers in service, and teachers in 
training, some of the deficiencies which operate to mar 
the fulfillment of the possibilities of the democratic 
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way of life, and of pointing out ways and means by which 1
1 ; teachers may help to overcome these defects of American 11 
society so that the democracy may function better. Mr. 
Mahoney has emphasized the necessity for inculcating 
in students an interest in politival affairs as an 
antidote for the indifference, on the part of the 
electorate, which constitutes a serious weakness in the 
political democracy. 
Studies have been made which demonstrate that the 
pupils in American high schools are not interested in 
:I 
il 
!I I, 
li 
I! 
'I I! 
II 
II 
I 
I 
I 
political affairs. This being the case, the investigator : 
wished to study the question as to whether or not 
teachers themselves were interested in things poli tical.• 
Upon teachers, as leaders in the field of education 
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will devolve this task of developing interest. Hence their 
,I 
own interest in, and knowledge of, the machinery, techniques ! 
and personalities in political life, is important because 
of the following considerations: 
1. One of the dominant aims of modern education 
in America is education for democracy. 
2. Although,theoretically, America is a political 
democracy, practically it fails to attain -
this .goal, because of certain deficiencies. 
3. One of these deficiencies is lack of interest 
in things political. 
4. Therefore, the development of interest by the 
student is of primary importance if the student 
is to participate, constructively, in 
American democratic society. 
5. Development of interest by the student will 
be dependent upon the amount of interest in 
political affairs, which teachers themselves 
possess .• 
In Chapter I, the democratic idea is discussed, 
together with the aims of modern education as they relate 
to a democratic way of life. Certain deficiencies which 
operate in American society are pointed out , the 
particular defect,- lack of interest in things political, 
being the basis for this paper. In this chapter,also, will 
be found a discussion of the importance of interest as a 
motivating force for constructive participation in a 
democratic society. 
Chapter II contains a discussion of the problems 
considered in this paper, together with its limitations, 1 
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II THE IMPORTANCE OF INTEREST IN POLITICAL AFFJlffiS 
j OF TEACHERS IN AMERICAN SCHOOLS 
At this time, when large sections of the world are 
engaged in a mighty struggle of conflicting philosophies, 
the United States of America is committed to the 
democratic ideal. Whether or not the American way of life 
can be preserved, if totalitarian ideologies are 
victorious in the present conflict, is a debatable point. 
Now, it must be admitted,the tide of dictatorship is 
rising fast. Hitler, with his axis partners, Mussolini 
and Stalin, has succeeded in either conquering or 
dominating every democracy in Europe except Great Britain, 
upon which the full force of Germany's, and Italy's, might 
is now about to be thrown. Their success, according to 
the political commentators of the day, has been achieved 
in great measure by the weakness and inefficiencies of 
the democracies. 
A statement from Czechoslovakia, in 1937, foretold 
all too clearly what has since come to pass: 
country conceivably might be overwhelmed by superior 
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II mil! tary force, but our democracy will never be imperil- !: 
11 ed by outside attacks. Democracy is always weakened from I 
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within. Only its own feebleness or complacency destroys 
it. We in Europe see more clearly than you that democracy 
dies from lack of discipline, unwillingness to compramise, 
group pressure, corruption, usurpation of public power 
because the public is greedy and indifferent. It dies 
unless it draws life from every citizen. Denouncing 
dictators gets nowhere. The job of those who believe in 
the democratic process is to be positive, not negative -
to build it up, expose and correct its mistakes, keep it 
alive." (1) 
It is, therefore, a basic assumption of this paper 
that since America is committed, as a nation, to the 
democratic ideal, every effort must be bent toward the 
preservation of those ideals upon which the United States 
was founded. It also is assumed that the imminent 
dangers to which these ideals are exposed make it 
imperative this complex society be examined closely to 
the end that the tide of dictatorship which already has 
engulfed the nations of Europe be avoided. 
(1) Statement from Czechoslovakia, New York Times, 
Sept. 25, 1937. Cited by "Purpose of Education in 
American Democracy:' Education Policies Commission, 
National Education of the United States, and the 
American Association of School AdminiStration, p. 109. 
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Ideals of Democracy 
What, then, are the ideals of the democratic way of 
life to which the United States i ·s committed? The 
Educational Policies Commission of t~e National Education 1 
-"' Association of the United States has summed up the ideals 
of democracy in the. following general description: 
General Welfare. Democracy prizes the general 
welfare. 
Civil Liberty. The respect for the moral rights and 
feelings of others - respect for the individual 
personality. 
Consent of the Governed. The participation of all 
concerned in matters of social control. 
Appeal to Reason. The peaceful and orderly methods 
of settling controversial questions - use of force 
and violence rejected as being uncivilized. 
Pursuit of Happiness. The attainment of human 
happiness as a basis for judging the 
effectiveness of social life. (l) 
John J. Mahoney, Professor of Education at Boston 
University, has defined admirably democracy as a 11 state 
of human relations in which free men, fraternally minded, 
voluntarily and persistantly strive for the elimination 
of inequalities,- political, social and economic, to the 
end that all men may share equitably in the rights, 
(1) Educational Policies Commission, Ibid., pp.7-9. 
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privileges and satisfactions which our life in common 
affords." 
Kilpatrick thus expresses these ideals as a "deep 
lying modern tendency - that respect for men which we 
call democracy. We need not fix attention especially on 
government, for the movement is broader. Several 
constituent ideas unite to give us the whole. Deepest, 
perhaps, is that each individual shall count as a person, 
and be so treated. Further, the world, its institutions 
and its resources are man's and exist for man,to develop 
and express him. Finally, as man comes to be man only 
in society, so each is to be developed and exp.ressed in 
such a way as means simultaneously the development and 
! 
expression of all - all together no capable one at the i 
; 
!I 
mere expense of others." (1) II 
Underlying all these ways of expressing the meaning :j 
of democracy is found stressed the importance of the 
individual, together with his obligations to his fellow-
men. Moreover, the democratic way of life pervades all 
of man's activities,- economic, social and political, and 
(1) William Heard Kilpatrick. Education for a 
Changing Civilization. (New York: The Macmillan 
Company, 1926) , p. 27. 
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it assumes that society has within itself the power to 
regulate itself by non~violent methods, and that, in 
universal popular education it possess a potent weapon 
with which to reform itself. 
Education for Democracy - a Dominant Aim of Modern 
Education. 
The Educational Policies Commission, aware of the 
importance of education in strengthening the democratic 
way of life, has stated the general end of education in 
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II America, at the present time, to be the ••fullest possible 
1 
development of the individual within the framework of the 
present industrialized democratic societytt - and has 
identified four groups of objectives: 
Law Observance. The educated citizen respects 
the law. 
Economic Literacy. The educated citizen is 
economically literate. 
Political Citizenship. The educated citizen 
accepts his civic duties. 
Devotion to Democracy. The educated citizen acts 
upon an unswerving loyalty to the ideals of 
democracy. (1) 
Underlying all these objectives is seen the need 
(1) Educational Policies Commission,QE.cit., 
p.l08. 
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Theoretically and legalistically, however, Americans live 
in a political democracy and have it in their power to 
shape their political destinies. 
I 
I Deficiencies in American W_ay of Life i 
Actually, it is necessary for Americans only to look jj 
around at the world in which they live to know that they 
have failed to fulfill the possibilities of their 
political democracy. All too often their representatives 
are machine politicians, demagogues interested not at all 
in the good of the people, but only in the good of their 
own friends or the pressure groups who have elected them. 
Th~se men know little or nothing about the complicated 
business of government. 
Their municipalities are the worst governed in the 
world. (1) In this connection, Jersey City, under Mayor 
Hague, Vice Chairman of the Democratic National Committee, 
comes to mind: A machine politician, he operates with 
fruad, force and violence. In Hudson county alone, it is 
estimated,50,000 fraudulent votes are cast,each year. The 
police are corrupt, the courts are controlled, any 
(1) Wilbur c. Abbott, 11 Democracy of Dictatorshipn -
Yale Revie~ (Oct. 1926) , p. 13. 
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opponents are railroaded to jail. Throughout New Jersey, 
lesser Haguea rule; in Atlantic county, Boas Johnson; in 
Newark, Ellenstein; in Hoboken, McFeeley - all having 
learned well the lesson of municipal corruption. (1) 
In 1936, the st. Louis Post Dispatch revealed 
wholesale election frauds,- 40,000 fraudulent names in 
the primary registration. This paper exposes also huge 
bond frauds, .in the preceding year. In Waterbury, 
Connecticut, Mayor Hayes, with his fellow conspirators, 
Kelly and Leary, has been tried,recently,and convicted 
of conspiring to loot the city of $1,000,000. (2) 
Boss Pendergast, in Kansas City, and the late Huey 
Long, in Louisiana, are evidences of the wide gaps 
between the goals of democracy and the degrees to which 
Americans have achieved these goals. 
In the field of civil liberties, also, practice 
and theory are far apart. Bills inspired by war hysteria, li 
ll 
endangering the people's precious privileges of free 1 
H 
speech, press and assemblage, now are pending in Congress. /; 
1: 
I The provisions of the Smith Bill, known as the omnibus 1: !: 
!: 
gag bill for punishing "incitement to disaffection" ,might 1: 
! ~ 
i 
( 1) M. Coleman, "New Jersey-Politicians' Paradise" - ~ ~ 
(New York: American Mercury, Dec.l939) , pp. 426-433. 1! 
(2) Editorial, "Waterbury Wash-up" 
(New York: Time, August 28, 1939) , pp. 15. i ' 
' 
li 
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bring much printed matter under the ban. The Dempsey Bill 
might bar from entering the country, foreign visitors -
no matter how distinguished, who held views critical of 
the American Government. The Walsh Bill makes it a crime 
to publish a book advising any member of the Army or the 
Navy to disobey the orders of a superior, and it provides 
that printed matter can be taken from any dwelling without 
a search warrant. (1) 
In Cambridge, Massachusetts, the city council 
recently ordained that the name of Nicholai Lenin must be 
stricken from all books, magazines and newspapers in the 
City of Cambridge. Fortunately the Mayor did not sign the 
order. A survey of public opinion, in the February 1940 
I! 
J: 
i 
•I 
issue of Fortune, on "Freedom of Speec~' disclosed that li 
40.3 per cent of those questioned thought that discussion 
of Socialism, Naziism and Communism should be prohibited, 
and that "reds, radicals, 6ommunists and socialists" 
should not be allowed to talk. (2) 
Similarly, in the field of religious liberty, there 
are violations of the ideals of democracy. In some 
(1) F.G.Melcher, "Civil Rights Again our Issue." 
(Published Weekly, March 9,1940) , pp. 106? 
(2) "Freedom of Speech" - Fortune, Feb.l940. 
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strongly Protestant communities, it is impossible for a 
Catholic to secure appointment as a teacher. In cities 
where Catholics are in the majority, it is equally 
difficult for Protestants to teach. Laws requiring 
loyalty, oaths and salutes to the flag in some cases have 
resulted in the exclusion from school of children who 
considered a salute to the flag as contrary to their 
religious belief. 
Thus is found many evidences of failure to achieve 
the possibilities of America's democratic way of life. Many 
of these gaps are caused by two serious deficiencies in 
the political life: the lack of interest in things 
political, and the lack of superior political leaders,-
this last deficiency being often a consequence of the 
first. 
Another weakness which may militate against 
achievement of America's goal as a political democracy is 
the lack of political intelligence. A citizen must be 
free to vote not only as he pleases, but he must be 
informed and intelligent on the questions involved, in 
spite of the fact that it is admittedly a tremendous task 
for the average man to pass judgment on the intricate and 
complex questions which confront him. 
It is not known today what is the intelligence of 
~~~--=---~-~=~=-===-~=~~~================== 
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the American people. Not even its abstract intelligence 
has been measured,as yet. Since it is not known 
positively whether or not the American voter does possess 
enough intelligence to vote wisely, time must be devoted, 
optimistically, to the task of developing at least a well 
informed electorate. Although the serious difficulty, 
as shown by the evidence everywhere to be confronted, of 
a lack of political intelligence has been acknowledged, 
there is comfort in realizing that some of the advantages 
in this modern democracy can be used to strengthen 
America's position. First, is the abundance of knowledge; 
second, is the available, direct knowledge for particular 
problems; third, through the system of universal 
education, knowledge is available to all. There is, then, 
in knowledge widely diffused and applied, a potent weapon 
for the development of a more politically effective 
electorate. 
The problem of lawlessness, and,with it, that of 
juvenile delinquency also confronts Americans as a 
formidable barrier to the achievement of their political, 
democratic ideal. Many competent observers state that 
this is the most lawless country in the world; that no 
other country approaches its record. It is estimated 
that every year there is spent in the neighborhood of 
II 
I 
-12-
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eleven millions of dollars on this specific problem. The 1 
causes of crime are many and varied: the passion for 
passing of laws,- particularly of laws for making people 
good; the attitude towards lawlessness inherited from 
pioneer days; and the problem of the second generation 
foreign-born, who assume, all too readily, the prevalent 
lawless attitude. 
In addition, there is the spectacle of the law's 
delays, and the relationship between crime and politics, 
resulting, so often, in one standard for the rich and 
another for the poor. 
Lack of Interest as a Deficiency in the Democratic Way 
of Life 
Of all the deficiencies in America's political life, 
perhaps the most fundamental is the lack of interest in 
things political, and it is with this weakness that this 
paper is concerned. 
There are many reasons which may be ascribed for 
this lack of interest. The primary one is the change 
from an earlier, rural, individualistic form of society 
to a highly complex, industrialized system. Through the 
great number and variety of inventions, new ways of 
living are introduced and the ways of behaving, socially 
and morally, lag behind. Kilpatrick says of this 
__ -:-_-=---==-------- -=-=-:----=------=--=-=-= 
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conception of social lag: "Progress is seldom uniform. 
Material advance in civilization threatens to outrun our 
social and moral ability to grapple with problems so 
introduced. n ( 1) 
Then,too, citizens often are bewildered by the complexit 
of the issues upon which they are called to vote and so they 
develop a feeling of helplessness or cynicism about their 
ability to improve conditions. They feel that politics 
is an elaborate game which has no iminedi.ate meaning for them 
The multiplication of government servi~es and functions, 
developing with the growth of the country 1 s industrialized 
civilization, has tended, also, to make the average 
citizen less able or less willing to understand the issues 
at stake. 
These functions and services touch every branch of 
American life: industrial, financial, agricultural and 
social~ Old age pensions, unemployment insurance, maternal 
and child care, are examples of the latter. 
This growth has proceeded ,step by step, with the 
development of .Alp.erican society until, today, man lives 
(1) William Heard Kilpatrick, Op.Cit., p.49. 
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in a world in which individual activities and social 
I 
I relations are interwoven inextricably. 
Walter Lippman cites as a fundamental cause or I 
ij political indifference the rise of the new capitalism. He 1 
I 
says that political .attitudes are based and inspired 
almost always by some kind of economic necessity and 
ambitions, and that the rise of large corporations has 
tended to remove man from direct contact with political 
activity. (l) So, too, it has removed him in the economic 
world from direct experience with original sources of 
supply. 
However, whatever may be the causes of lack of 
interest, the American people know that they must govern 
themselves, if they would avoid the breakdown of 
democracy through weakness, ignorance and indifference: 
there must be re-established the idea or duty as well as 
rights. 
The failure of the average citizen to vote is a 
strong evidence of lack of interest in things political. 
The use of the ballot is fundamental. It is the people's 
most important privilege, since through it is secured 
all other privileges. Titus, in his analysis of voting 
(1) Walter Lippman - M~ of Destiny. Pp. 24. 
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the population, and two-thirds i 
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little more than one-fifth of 
of the voting population have been casting votes for the 
chief executive in the last half century, between 1880 
i 
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and 1932. He also notes that the larger the voting I 
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II I behavior in the United States, found that an average of 
the population, and two-thirds i 
! 
little more than one-fifth of 
of the voting population have been casting votes for the 
chief executive in the last half century, between 1880 
and 1932. He also notes that the larger the voting 
population of the political unit, the smaller the percentage 
of votes cast. This might seem to indicate that these 
rapidly growing cities, and ever increasing metropolitan 
areas, are not compatible with popular control of 
government. He also found that, as between classes of 
offices, a larger vote was generally cast for the executive 
rather than for the legislative, or the judicial, offices, 
and that a larger vote usually is cast for the national 
offices than for the state, or local, offices. 
In 1920, only one-half of the fifty-four millions of 
adult citizens voted, in the presidential election held 
in that year. (1) 
Since this Government functions as a party system, 
primary elections are very important. At these elections, 
(1) Charles Hickman Titus, uvoting Behavior in 
the United States." Pp. 67-70. 
I 
I 
I 
- ----
- ---·--·-
16-
the officials are nominated who will be elected to the 
various offices. Titus' findings, namely, that generally 
a larger vote is cast for national than is cast for state 
or local office, indicate that lack of voting in the 
pr~ary elections is more pronounced even than in nationa 
elections. Thus, the lack of superior political leaders 
may well be caused by the people's lack of interest, as 
evidenced by their failure to vote. 
Merriam and Gosnell, in a survey of non-voting, 
during a particular Chicago election in 1923, arrived at 
the reasons for not voting,-obtained from about five 
thousand people. The results, shown below, were obtained 
by trained interviewers. 
TABLE I 
REASONS FOR NOT VOTING, GIVEN BY NON-VOTERS AS 
INTERVIEWED 
Reasons for not Voting Distribution 
Physical Difficulties ••••.••••.••••••• 
Legal and Administrative Difficulties •• 
Disbelief in Women Voting •·······•••••• 
Disgust with Politics •••••••••••••••••• 
Inertia- general indifference ••••••••• 
25.4 
12.6 
8.8 
8.9 
44.3 
percent 
It 
II 
tt 
tt 
They found that physical difficulties were given as 
a reason for non-voting by 25.4 percent of those inter-
viewed; legal and administrative difficulties by 12.6 
percent; .disbelief in women voting by 8.8 percent; 
disgust with politics by 8.9 percent; and inertia or 
gen~ral indifference by 44.3 percent. 
----===--=---
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They found,also, twice as much indifference among 
women as among men. They concluded that tt a more thorough 
training in political information, intelligence, spirit 
and obligation may go far toward arousing a type of 
governmental interest that might be counted upon for a 
long time." (1) 
As an indication or indifference in a portion or the 
electorate with which this study is concerned, Rienow 
has observed that, based on a survey of seven hundred 
teachers, only one hundred were found to be enrolled as 
party members.(2) 
Necessity for Development of Interest in Things Political 
rr, then, indifference is the largest contributing 
factor to non-voting, as Merriam and Gosnell state, it 
is obvious that it is the ' first task of teachers to 
overcome indifference in their students so that the latter 
may develop desirable mental attitudes, in order to accept 
their civic responsibilities. Knowledge or the facts 
pertaining to the political situation will be necessary, 
(1} Abridged from Statistics of C.E.Merriwn & 
Harold R. Gosnell. Non-Voting, Causes and Methods of 
Control. P.34 
{2) Robert Rienow,"When Teachers Shirk. 11 School 
and Society (July 24, 1937) 1 pp. 117-119. 
------ -====== -. 
lj I 
1/ ~---+ 
I 
I 
( 
I 
II 
I 
II 
,I II 
II 
,I 
II 
·I 
I 
I 
I 
i 
I 
I 
==------~ 
I 
I 
I 
I 
I 
I 
-18-
but the emotional d~ive, finding its outlet in action, wil 
come from interest. Interest will be aroused if the pupil 
can be induced to bring his intellectual equipment to bear 
on the problems with which he is confronted; if his 
knowledge has a direct concern and is acquired in a vital 
way. He will need to be conditioned emotionally as well 
as to be developed mentally. 
The development of interest in America's future 
citizens will be then of the utmost importance, since 
through it can be secured the driving force which can 
accomplish the most difficult undertaking. Interest, 
then, can be utilized to encourage the student to think, 
and to think as effectively as he is able. He also will 
be encouraged to find practical applications for the 
facts which he has acquired. . In this way, the teacher, 
aiming always to make the pupil an active participant, 
can lead the student to the fullest possible use of his 
ability to think, and thence to active response. 
Educational psychologists have been much concerned with 
the relation of interest to learning, and have stressed 
the ~portance of arousing interest in the educational 
process. 
Thorndike says:" With learning, as with any 
activity, ability must be supplemented by interest or 
desire. If we ourselves wish to learn a certain thing, 
-19-
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we must transmute this general wish into an interest that j 
will carry us to and through the detailed activities / 
I 
necessary." (l) Dewey, also, repeatedly stresses interest I 
as a great motivating force. (2) I 
Thus it becomes necessary that the interest of 
students in things political be developed in order that 
they may be led to think, and then to act constructively, 
in a democratic society. If, then, the teacher must be 
prepared to develop in the student an interest in things 
political it becomes important that he himself have such 
an interest, since the psychological theory of interest 
and resulting action applies to the teacher as well as 
to the student. Thus, the teacher will need to be 
well-informed concerning the problems upon which he, as 
a voter, must act. He may have his own opinions, but he 
must be able to differentiate between interpretation ahd 
fact, and he vdll respect the ideas of others. In order 
that he may teach active participation as a citizen, he 
must shape the attitudes of his students. Therefore, he 
should possess not only the facts which he wishes to pass 
(1) Edward L• Thorndike, Adult Interests (New York: 
The Macmillan Company, 1935) , 333:Pp. 
(2) John Dewey, Interest and Effort in Education 
(Boston: Houghton, Mifflin Company, !9!3) -,-pp. 1-95. 
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on to his students, but also that interest which will help 
h~ to use constructively the facts which he himself 
possesses. 
====================~==-=-=--==-==-=-==-=-~--=====~F=--:~~-----~ 
-----=----=-=--=~-1±_-==-==-=--=--=--=---==-=-=---
• 
CHAPTER II 
THE PROBLEM 
In the last chapter, the ideals of democracy, to 
which it is assumed the people of the United States are 
committed, were discussed, together with the objectives 
of education for mainte.ining and preserving such a 
democratic way of life. Then it was shown that although 
theoretically and legalistically America is a political 
democracy, certain deficiencies operate to prevent an 
achievement of the possibilities of its democratic 
ideals. One serious deficiency was found to be lack of 
interest in political affairs as evidenced by a failure 
to vote. It seemed, then, to the investig~tor that the 
development of interest in the student is one way by 
which education can achieve its objectives of political 
citizenship and devotion to democracy, in the hope that 
development of interest will lead to better political 
behavior. It also becomes evident that if it is the task 
of the teacher to develop interest in the student, he 
himself will need to be interested in things political. 
The Problem 
But, are teachers interested in things political? 
It is the purpose of this study to investigate the 
---·-
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determine whether or not teachers themselves are aware 
of their civic responsibilities, whether or not they 
are competent citizens. Evidence on a variety of phases 
of adult life would be needed before one could draw any 
definite conclusions regarding such a complicated matter 
as civic competence. For example, knowledge of the 
teacher's attitudes on the basic principles of democracy, 
such as free speech, freedom of the press and assembly, 
knowledge of his attitudes about personal responsibility 
for group action, about race, nationalism and 
internationalism, would be a useful index of his 
information about socially desirable ways. This would 
be an indication, too, as to whether or not the teacher 
was free from prejudice in the consideration of social 
problems. 
The teacher's knowledge of history, of current 
affairs, and his concepts of social terms also might be 
used as a guide to measure his usefulness as a citizen, 
since it seems fair to assume that information about 
the functions and processes of Government will be a 
necessary part of social competence. To be sure, the 
possession of factual information alone will not be a 
guarantee that its owner will act in socially useful ways. 
On the other hand, without information or knowledge, 
intelligent action will not be possible. 
----- ----
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This study, then, is only one of t he methods by 
whichthe teacher's civic competence, as measured by his 
i n terest in things political, may be ascertained. Although 
the test is informational, its purpose is to measure 
knowledge of contemporary public personalities only as an 
indication of interest. 
It was hoped, however, that from these data some 
light might be thrown upon the following questions, the 
first one representing a major problem and the remaining 
five, minor problems: 
(1) Whether or not teachers are well informed 
regarding contemporary publi c personalities? 
(2) Whether or not men or women teachers are 
better informed regarding contemporary public 
· personalities? 
(3) Whether or not there was a relationship 
between the degree for which the member tested 
was working and his knowledge of contemporary 
public persona~ities? 
(4) Whether or not there was any relation between 
the .institution from which the teacher had been 
graduated, and his interest in the field? 
(5) Whether or not the place where the student was 
teaching had any relation to the teacher' s 
interest in public personalities? 
(6) Whether or not the grade and the subject taught 
had any relation to knowledge of public 
personalities? 
The results of any one of these tests, taken by 
itself, cannot be considered as conclusive but as 
1i 
I 
I 
I 
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indicative only, inasmuch as the test differed from year 
to year in some details and, in each year, was given to 
approximately two hundred subjects only. However, the 
accumulated evidence of all tests for all groups will be 
substantially more valid. 
Other Studies of a Similar Nature 
The investigator has been unable to find any study 
of teachers' interest in political affairs. However, the 
results of several investigations into the knowledge of 
political affairs possessed by pupils in the secondary 
schools have stressed the fact that high school seniors 
and other pupils in the secondary schools are not well 
informed on political affairs, and suggest the necessity 
of developing ways and means to stimulate interest in 
such matters in pupils, in order that they may undertake 
their obligations as citizens in the most effective way 
possible. The role of the teacher in the development 
of interest already has been discussed, together with the 
necessity for determining how much interest teachers 
themselves possess. 
Professor Howard E. Wilson or the Graduate School 
of Education, Harvard University, has made a special study 
of Education for Citizenship as part of a larger inquiry, 
undertaken,in 1935, by the Board of Regents of the State 
-26-
of New York, into the character and cost of public 
education in that State.(l) For this inquiry, Mr. Wilson 
assumed that the main objective of education was to fit 
the pupil to undertake the obligations of membership in 
our complex democratic society, and he undertook to make 
a survey of instruction in the social studies as directly 
relating to problems of citizenship, in the secondary 
schools in New York. He first examined pupils in various 
ways to gain an insight into their social competence, and 
then he examined, also, school practices in order to find 
out which practices seemed to ai~ and which seemed to 
hinder, attainment of competence. The examination, both 
of school practices and pupils, was carried on in 
sixty-two secondary schools, which were chosen as 
representing a cross section of the schools within the 
state - taking into consideration geographic, economic, 
political, social and educational differences. 
A variety of tests were given to twenty-two 
thousand, five hundred and eighty-four pupils. One of 
them tested knowledge of American history, another, 
info1~ation about civics. Tests of pupils' knowledge of 
( 1) Howard E. Wilson, Education f£!:_ Citizenship -
Report of the Regents Inquiring into the Character and 
Cost of Public Education in the State of New York. Pp.234. 
------
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contemporary public personalities and knowledge o~ 
current events were given and, also, attitude tests, which 
indicated basic points of view and emotional reactions 
which influence group action. Hand in hand with the 
analysis of the pupil's achievements - compiled from 
testa and personal data, went the inquiry into the 
educational practices of the schools, by means o~ direct 
visits, conferences, and questionnaires to social studies 
teachers, curriculum bulletins, and courses o~ study. The 
third step was an analysis of the relation between the 
two. 
Mr. Wilson found in his analysis of pupil 
achievement that variety was the chie~ characteristic. 
New York pupils were relatively well informed on matters 
which made the headlines, poorly informed in basic trends 
and problems in political life, and not well informed 
regarding international affairs. They were extremely 
ignorant about matters pertaining to their own 
communities. They had little understanding of basic 
political concepts or sociological terms. They had 
fairly liberal attitudes involving race nationalism, 
internationalism. They tended to be opposed to assumdng 
social responsibilities, or of taking part in group 
action. 
Boys ranked higher than girls on almost all the 
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1 It is of interest to examine the results of the publici 
1 
affairs test which dealt with personal! ties, since this II 
particular test approximates most nearly the tests used I 
in this study. It was of the matching variety, and was 
given to twenty thousand pupils, in May 1936. Pupils 
were asked to identify forty-eight people. 
The results were as follows: 
Possible 
Score 
54 
TABLE II 
MEDIAN SCORE BY GRADES IN TEST OF 
PERSONALITIES IN PUBLIC AFFAIRS, 
1936. 
Median Score by Grades 
11.2 9 
11.7 lo 
14 11 
18 12 
r otal 
15 
It will be seen, therefore that, out of a possible 
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score of 54, the median score for Grade IX was 11.2; il 
!I for Grade X, 11.7; for Grade XI, 14; and for Grade 1 
I XII, 18. The median score for all grades was 15.0. i 
II 
As a result, Wilson concluded that, in general, pupils made I! 
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a poor showing in this test of contemporary 
personalities. (l) 
The survey made by Wilson was comprehensive in 
scope, using twenty-two thousand subjects and a variety 
of tests. The study undertaken by the investigator is 
comparable only to one of the tests used by Wilson, 
namely: the public affairs test, which dealt ·with 
personalities, and the test herein described was given 
to seven hundred and thirty-seven members only. 
In April 1936, Albert G. Reilly measured the amount 
of interest in the field of politics by an objective test, 
which was given to six hundred and seventy-two seniors, 
selected from five representative high schools of 
Massachusetts. The test consisted of four parts. Part I 
contained the names of fifteen persons closely connected 
with state and federal politics, and was of the matching 
variety. Part II was a completion test. Out of fifteen 
items seven asked for names of political personages. The 
other four items were concerned with political facts. 
Part III was made up entirely of political facts. Part IV 
(1) Howard E. Wilson, Ibid., p. 30. 
. 7 
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contained ten multiple response exercises. Eight of these 
were of a factual nature, the other two were concerned 
with political leaders and commentators. As a result of 
this test, the author concluded that the pupils tested were 
not interested in politics. The average score was forty-
six percent. From fifty-five IXth Grade pupils,who had bee 
given instructions definitely planned to arouse an interest 
in politics, he obtained a score of sixty-three percent 
average. From this, he deduced that political interest can 
be developed. He also proved that there were ample 
materials, such as newspapers, magazines and the radio, 
available in the senior high schools for developing such a 
program. He concluded,too, from the results of this test, 
that boys tended to show more interest than girls; that 
pupils in the college preparatory classes tended to rate 
higher than those in other courses; that these seniors 
»ended to do better on factual sections than on 
information about people.(l) 
The tests used in this paper differed from that 
used by Reilly, in several respects: 
(1) Albert Gerald Reilly,uAre High School Seniors 
Interested in Things Political? 11 Unpublished Master's 
Thesis of Boston University (1936) , 124 pp. 
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(1) A single type question was used. 
(2) The tests were concerned only with nationally-
known contemporary public personalities. 
Reilly's conclusions - that high school seniors 
are not interested in things political, point 
to the necessity ~or the development o~ such 
interest, and lead directly to the question o~ 
the amount o~ interest which the teacher 
himself possesses, since the task of developing 
interest in the student necessarily will fall 
on teachers as leaders in education. 
II 
I 
I 
I 
CHAPTER III 
ME'IHOD OF PROCEDURE 
In his investigation of the interest of high school 
seniors in things political, Reilly justified his use of 
the information test to measure interests in the 
following way: First, he quotes Fryer as stating that 
information tests have been used to measure interests in 
many fields. (1) Second, he includes a list of important 
investigations in which this technique was used.(2) 
Reilly's conclusions as to the validity of 
information tests to measure interest seem sufficiently 
sound to the investigator to justify the use of a similar 
test in this investigation. Likewise, the test for 
contemporary public personalities seems to offer a sound 
measurement of interest in political affairs, since 
personalities dramatize the functions, machinery and 
issues of Government. Therefore it is reasonable to 
assume that if teachers are interested in political 
affairs, this interest will be evidenced first by a 
(1) Albert Gerald Reilly, Op. Cit. pp. 58-59. 
(2) Douglas Fryer. The ~easurement of Interests. 
(New York: _Henry Holt & Company, 1931), pp. 260-290. 
Cited by Albert Gerald Reilly, QQ. Cit., p. 59. 
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knowledge of the men who make up America's political life. 
As has been stated elsewhere, for several years John 
J. Mahoney, Professor of Education at Boston University, 
has given a nationally known test of contemporary public 
personalities, to his classes in School and Society, at 
Boston University. 
Because of his interest in the subject matter o£ 
this paper, Mr. Mahoney has turned over to the investigator, 
for analysis, the tests made in the years 1937-1938, and 
in 1938-1939J tests given to two classes in University 
Extension Courses, in 1938-1939; and a test, similar to his, 
compiled by the investigator - which was given to the 
classes in School and .Society at Boston University, in the 
years 1939-1940. (The members of the classes in School 
and Society to whom these tests were given were either 
teachers or teachers in training.) 
Two ·groups, A and B, were composed of undergraduates 
in the School o£ Education; Group C was composed,almost 
wholly, o£ teachers in service,- doing part-time work at 
Boston University. The two groups in the University 
Extension Courses,- one at Concord, N.H., and. the other 
at Newport, R.I., to whom the test was given, also, in 
the year 1938-1939, were made up, almost wholly, of 
teachers in service. 
I 
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TABLE III 
CONTEMPORARY PUBLIC PERSONALITIES, 
TEST NUMBER ONE, 
1937-1938. 
No. Name. Office held. 
1. James Landis •••••• Dean of Harvard Law School 
2. Frances Perkins ••••••• Secretary of Labor 
3. George Norris ••••••••• Senator from Nebraska 
4. Joseph P. Kennedy •• Head of Maritime Commission 
5. Harry Hopkins •••••••• • Head of vVP A 
6. Tommy Corcoran •••••• Advisor to President Roosevelt 
7. Jesse Jones ••••••••••• Head of RFC 
8. Arthur Morgan ••••••••• Head of TVA 
9. Cordell Hull •••••••••• Secretary of State 
10. Henry Morganthau; Jr .• Secretary of Treasury 
11. Josephine Roche ••••••• Assistant Secretary of Treasury 
12. Carter Glass •••••••••• Senator from Virginia 
13. Felix Frankfurter •• Professor of Law, Harvard Univereity 
14. Benjamin Cardozo •••••• Supreme Court Justice 
15. Marriner Eccles ••••••• Chairman of Federal Reserve 
16. Fiorello LaGuardia •••• Mayor of New York 
17. Louis Brandeis •••••••• Supreme Court Justice 
18. William Green ••••••••• President A.F. of L. 
19. R.obert Fechner •••••••• Director of CCC 
20. ' William 0. Douglas •••• Chairman of SEC 
21. John L. Lewis -~••••••• Head of C.I.O. 
22. Homer Cummings •••••••• Attorney General of u.s.A. 
23. Thomas Dewey •••••••••• District Attorney in 
New York City 
24. Henry Wallace ••••••••• Secretary of Dept. of Agricultur 
25. Norman Thomas •···· Leader of Socialist Party in Americ 
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TABLE IV 
CONTEMPORARY PUBLIC PERSONALITIES 
TEST NUMBER TWO . 
1938 - 1939 
--~"~====~=~~=~~~~=========~=o-~=-=-~~~--------
No. Name. 
TABLE IV 
CONTEMPORARY PUBLIC PERSONALITIES 
TEST NUMBER TWO . 
1938- 1939 
Office held. 
1. James Landis ••••• Dean of Harvard Law School 
2. Frances Perkins •••••••• Secretary of Labor 
3. George Norris •••••••••• Senator from Nebraska 
4. Joseph P. Kennedy • u.s. Ambassador to Great Britain 
5. Harry Hopkins •••••••••• Secretary of Commerce 
6. Tommy Corcoran •••• Advisor to President Roosevelt 
7. Jesse Jones •••••••••••• Chairman of RFC 
8. Francis Murphy •••• Attorney General of United States 
9. Cordell Hull ••••••••••• Secretary of State 
10. Henry Morganthau, Jr. • • Secretary of Treasury 
11. Herbert Lehman ••••••••• Governor of New York 
12. Carter Glass ••••••••••• Senator from Virginia 
13. Felix Frankfurter •••••• Justice of the Supreme Court 
14. Robert Jackson ••••••••• Solicitor General 
15. Wendell Willkie •• President of Commonwealth & 
Southern Power Company 
16. Fiorello LaGuardia ••••• Mayor of New York City 
17. Hugo Black ••••••••••••• Supreme Court Justice 
18. William Green •••••••••• President of A.F.of L. 
19. Robert Fechner ••••••••• Head of CCC 
20. William o. Douglas ••••• Supreme Court Justice 
21. John L. Lewis •••••••••• Head of C.I.o. 
22. Robert Taft •••••••••••• Senator from Ohio 
23. Thomas E. Dewey •• District Attorney in New York City 
24. Henry Wallace •••• Secretary, U.S.Dept. of Agriculture 
25. Robert F. Wagner • Senator from New York 
1 
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TABLE V 
CONTEMPORARY PUBLIC PERSONALITIES 
TEST NUMBER THREE 
1939 - 1940 
Office held. 
1. William E. Borah ••• senator from Idaho 
2. Frances Perkins ••••••• Secretary of Labor 
3. Earl Browder •••••• Head of Communist Party in u.s. 
4. Joseph P. Kennedy • U.S.Ambassador to Great Britain 
5. Martin Dies ••••••• Head of Congressional Committee 
investigating Subversive 
Influences - Congressman from Texas 
6. Sumner Welles ••••• Assistant Secretary of State 
7. Arthur Vandenburg •••• Senator from Michigan 
8. Frank Murphy •••••• Attorney General of United States 
9. Cordell Hull ••••••••• Secretary of State 
10. Henry Morganthau,Jr •• Secretary of Treasury 
11. John N. Garner •••• Vice President of the United States 
12. Carter Glass ••••••••• Senator from Virginia 
13. Felix Frankfurter •••• Justice; United States Supreme 
Court 
14. William Bullitt •••••• U.S.Ambasaador to France 
15. Marriner Eccles •••••• Head of Federal Reserve 
16. J?iorello LaGuardia ••• Mayor of New York City 
17. Louis Johnson •••••• Assistant Secretary of War 
18. Charles Edison •••• Acting Secretary of Navy 
19. Anthony J. Drexel Biddle, Jr ••• Amba.ssador to Poland 
20. William o. Douglas ••• Supreme Court Justice 
21. John L. Lewis •••••••• Head of c. I. o. 
22. Robert Taft •••••••••• Senator from Ohio 
23. Thomas E. Dewey ••• District Attorney in New York City 
24. Eleanor Roosevelt • The President's Wife ("MyDay"). 
25. Robert Wagner •••••• Senator from New York. 
---------
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As may be seen in Table VI, of the Contemporary 
Public Personalities, eleven of the names used were those 
of cabinet officers and assistants. As men and women 
responsible for government policies, in their respective 
positions, they should have been known to the general 
public. 
Miss Roche, as Assistant Secretary of the Treasury, 
was well known for her successful labor policies in her 
own business interests; Louis Johnson, as Assistant 
Secretary of War, was one of the Administration speech-
makers; and Charles Edison, as acting Secretary of the 
Navy, was being discussed for the post of Secretary. The 
Supreme Court Justices, Black, Douglas, Murphy and 
Frankfurter, were new appointees when these tests were 
given. The death of Cardozo and the retirement of Judge 
Brandeis had brought their names before the public. In 
addition, the controversy over the President's attempt 
to enlarge the Supreme Court had brought this body into 
the news. James Landis was a supporter of the 
President in this controversy. 
The senators, whose names were included, were not 
only well known in their role as senators, but in other 
capacities as well; Norris and Borah, for their views as 
isolationists, were well known, as were Taft and 
Vandenberg - aspirants to the Presidency, by the 
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TABLE VI 
CONTEMPORARY PUBLI C PERSONALITIES 
A CLASSIF'ICATION OP NAMES USED IN TESTS 
IN 1937-1938, 1938-1939, 
AND 1939-1940. 
Cabinet Of ficers Members of 
and Assistant Supreme Senators Diplomats Heads of Govt 
Agencies Cabinet Officers Cou,=r~t~--------------------
Frances Perkins 
Cordell Hull 
H. N! organthau 
Josephine Roche 
Homer Cummings 
Henry Wallace 
-l~Harry Hopldns 
-l~Frank Murphy 
Sumner Welles 
Louis Johnson 
Charles Edison 
Benj.Cardozo 
L. Brandeis 
-l<F . Frankfurter 
Hugo Black 
Frank Murphy 
vV . 0. Douglas 
G. Norris 
C.Glass 
Robt .Taft 
R. Wagner 
Wm. Borah 
A. Vanden-
berg 
-:~J .Kennedy -l~J .Kennedy 
~Vm. Bulli tt ~m.Hopkins 
(Anthony J • . Jesse Jones 
( D . Biddl e ,Jr.~· Morgan 
:NL . Eccles 
R.Fechner 
-l<Vi . O. Do uglas 
Other l~'igures 
in 
Public Life 
James Landis 
T.Corcoran 
-l<F .Frankfurter 
F.LaGuardia 
1!\tm.Green 
John L. Lewis 
Thos.E.Dewey 
Norman Thomas 
H.Lehmann 
W. Willkie 
Earl Browder 
Martin Dies 
J. N.Garner 
E. Roesevelt 
Robt. Jackson 
-l'"Indicates names of personalities used in diff erent years occupying 
different i mportant positions in those years. 
I 
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Republican nomination, in 1939-1940, when their names 
were used in this test. 
There had been much controversy over the split 
between the American Federation o~ Labor and the c.r.o., 
which was dramatized by the personal hatreds o~ Green 
and Lewis - and over the N.L.R.Act, which ~. Wagner had 
sponsored. Glass had figured ~requently in the news as I 
Interest was focussed sharply 
1
,
1 
a critic of the President. 
on the international scene, in the fall of 1939, and 
the isolationist views of Borah and Norris were being 
discussed. The names of our ambassadors,- Kennedy# 
Bullitt and Biddle also were much in the current news 
because of the war in Europe. 
Stress on certain government alphabetical agencies, 
such as the RFD, the CCC, the SEC, and the WPA, made 
the inclusion of the names o~ Robert Fechner, Jesse Jones 
and Douglas - who was connected with the SEC when his 
name was used in the test# and Harry Hopkins, seem 
reasonable, while the prominence of the power issue made 
Arthur Morgan and Wendell Willkie prominent in the news 
in 1938-1939. The President(s brain trust is represented 
by Tommy Corcoran. 
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Also to the ~ore, during these years, was the questionij 
o~ conflicting government philosophies, communism, 
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socialism, and Naziism, coupled with the rurore over 
subversive groups here, which accounts ror the names 
or Browder, Thomas and Dies,- the only congressman on 
the list but who, as head or the congressional committee 
to investigate subversive inrluences, had dramatized 
errectively the work or his committee. 
Mr. Lehmann was the only governor on the list, but 
was included as the governor or the largest and most 
powerrul state in the Union. As Vice President or the 
United States John N. Garner has a place on the list. 
Mrs. Roosevelt and Fiorello LaGuardia were chosen for 
their colorful and dramatic personalities, and Mr •. Dewey, 
not only for the successful job he has done as a 
crusading district attorney but also as an aspirant for 
the presidency itself. 
Thus it will be seen that even a cursory reading 
or the daily papers at the time when the tests were 
given, would have given the average reader a rairly 
accurate picture or these contemporary public 
personalities. 
Personal Data 
In a ddition to the test itselr, the teachers were 
asked for some personal data. 
For the years 1937-1938, 1938-1939, they were asked 
i 
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to state the degree for which they were a candidate. For 
the year 1939-1940, they were asked to state for which 
degree they were a candidate, the degrees they already 
held, from where they had been graduated, in what grade 
they were teaching, and where and what subject, or subject 
they taught. It was hoped that from this data some light 
might be thrown, not only on the main problem to be 
investigated - as to whether or not teachers have an 
interest in things political , but also on the questions 
previously discussed in the statement of the problem. 
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- -
!t 
Jl 
,' 
I 
•' 
CHAPTER IV 
ANALYSIS OF THE DATA 
Interpretation of Data in Relation to ~Vhether 
or not Teachers are Interested in Things Political 
The test for knowledge of contemporary public 
personalities was given in three successive years to a 
total of seven hundred and thirty-seven participants. 
Of these, three hundred and thirty-four were, for the 
most part, teachers in training in the School of 
Education at Boston University. They were members of 
Groups A and B, of classes in School and Society. Four 
hundred and three were teachers in service, doing 
part time work, either at Boston University,- where they 
were members of Group C, School and Society, or as 
members of the University Extension Courses at Newport, 
R.I., or at Concord, N.H. 
From Table VII it will be seen that, in the years 
1937-1938, there were seventy-two members in Group A, 
thirty-one in Group B, one hundred and nine in Group 
C - and a total of two hundred and twelve. 
For the year 1938-1939, there were thirty members 
in Group A, fifty-nine in Group B, one hundred and nine 
in Group C, fifty in the University Extension Course 
-------c=--=--== 
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TABLE VII 
CONTEMPORARY PUBLIC PERSONALITIES 
DISTRIBUTION OF PARTICIPANTS IN THE VARIOUS GROUPS 
FOR THE THREE YEARS TESTED 
Number of Members Tested 
GROUP A GROUP B GROUP C NEWPORT, R • I. CONCORD,N.H. 
73 31 109 
39 59 109 50 45 
50 83 90 
TOTAL 
212) 
) 
302) •• 
) 
223) 
737 
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II 
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at Newport, R.I., and forty-five in the University Extension 
Course at Concord, N.H., making a total of three hundred 
and t wo for the year. 
In 1939-1940, Group A consisted of fifty members., 
Group B,of eighty-three members, Group C, of ninety 
members, making a total of two hundred and twenty-three 
for the year. 
The total number of members taking the test, in 
the three years, was seven hundred and thirty-seven. 
I 
From Table VIII, it will be seen that, in 1937-1938, 
out of a possible score of twenty-five correct responses, 
Group A had a median score of ten; Group B, a median 
score of ten; Group C, a median score of eleven. The 
median score for the year, of all groups tested, was 
ten. 
In 1938-1939, out of a possible score of twenty-five 
correct responses, Group A had a median score of thirteen; 
Group B, a median score of eleven; Group C, a median 
score of f ourteen. 
The class at Newport, R.I., had a score of fifteen; 
that at Concord, N.H., a score of sixteen. 
The median score for the year, of all groups tested, 
was fourteen. 
In the year 1939-1940, out of a possible score of 
I 
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YEAR 
1937-38 
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TABLE VIII 
CONTEMPORARY P1JBLIC PERSONALITIES 
MEDIAN SCORES OF CORRECT RESPONSES 
FOR THE THREE YEARS 
TESTED 
POSSIBLE GROUP A GROUP B GROUP C 
SCORES NffiVPORT,R.I. CONCORD,N.H. 
25 10 10 11 
25 13 11 14 15 16 
25 14 ' 14 16.5 
Median Score o:f all Groups :for Three Years . . . . . . . . . . 
Score o:f all Groups :for Three Years . . . . . . . . . . . . . . . . . 
ALL 
GROUPS 
10 
14 
15 
13 
54.% 
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twenty-five, Group A scored fourteen points; Group B 
scored fourteen; and Group C, sixteen and a half points. 
The median score for all groups was fifteen. 
The median score for all three years, for all 
groups, was thirteen. This median score had· a percentage 
rating of fifty-four percent. 
It will be seen that there was no appreciable 
difference between Groups A and B, made up of teachers 
in training. The teachers in service made a slightly 
better showing, the groups at Concord and in Newport 
doing a little better than the members of the class at 
Boston University. 
It is interesting to speculate on the reasons why 
the teachers in service did somewhat better on the test 
that the teachers in training; the fact that they were 
more mature may account for the difference. The course 
in School and Society, in which these tests were given, 
is compulsory for undergraduates in the School of 
Education at Boston University, and in the University 
Extension course. Therefore, it is a possibility that 
the teachers in training who elected this course may 
have had more interest in the relation of education to 
democracy than teachers in general, and so elected this 
course. The general level of achievement, however, was 
- -=-=-==J:l=c==== ===--=== 
low for both groups. 
-48-
~-------------- -
--·----
The results for the years 1939-1940 were somewhat 
better than for the year 1938-1939; this, in turn, being 
slightly superior to the year 1937-1938. This discrepancy 
may be due to the unprecedented developments in the 
international field, with the approach, and arrival, of 
the second world war. The extraordinary events of the 
last two years may have carried with them an increasing 
interest in national government, which may have been 
reflected in the test for 1938-1939, and increasingly so 
in 1939-1940. However, when it is considered that this 
is a time of crisis, it is not encouraging to find 
teachers as uninformed,as these tests would indicate, 
about contenporary public personalities, since many 
of them are entrusted with the job of steering the 
nation through the crisis. 
The responses of the members taking the test,in 
the various groups, ranged over the full length of the 
test. 
Table IX shows the distribution of the scores for 
the three years in which the tests were given. 
For the three years, forty-three members, or six 
percent of all members - seven hundred and thirty-seven 
taking the test responded correctly to twenty - twenty-
five of the items. One hundred and ninety-two, or 
-I 
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TABLE IX 
CONTEMPORARY PUBLIC PERSONALITIES 
FREQUENCY AND PERCENTAGE DISTRIBUTION OF SCORES 
FOR YEARS, 1937-1938, 1938-1939, 1939-1940. 
Correct 
Responses 
25 - 21 
20.5- 16 
15.5- 11 
10.5- 6 
5.5- 0 
Frequency 
43 
192 
280 
171 
51 
Percentage 
Distribution 
6 
26 
38 
23 
7 
Total Members Taking the Test •••••••••••••••••••••••••••• 
Possible Correct Score ·············••••••••••••••••••••• 
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twenty-six percent of the total, responded correctly to 
sixteen - twenty and a half items. Two hundred and eighty 
members, or thirty-eight percent of the members tested, 
responded correctly to eleven - fifteen and a half items. 
One hundred and seventy-one members, or twenty-three 
percent, responded correctly to six - ten and a half 
items. Fifty-one members, or seven percent of the total, 
responded correctly to zero - five and a half items. 
From Table X, it will be seen that, analyzing still 
further the results obtained from those answering 
twenty-one - twenty-five, or the upper twenty percent of 
the items, correctly, it was found that, in all three 
years, only two members answered all twenty-five items 
correctly; three answered twenty-four items; one 
answered twenty-three and a half items; seven answered 
twenty-three items correctly; three answered twenty-two 
and a half items; four answered twenty-two items; ten 
answered twenty-one and a half items; and thirteen 
answered twenty-one items. 
The total number of members answering from twenty-one 
- twenty-five items correctly was forty-three for the 
three years, or six percent of the total numbers taking 
· the test. 
An analysis o:f the members answering correctly from 
zero - five and a hal:f items, or the lowest twenty 
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TABLE X 
CONTEMPORARY PUBLIC PERSONALITIES. 
FREQUENCY DISTRIBUTION OF CORRECT RESPONSES, 
FROM 25 TO 21 (UPPER . 20) PERCENT, FOR YEARS 
1937-1938, 1938-1939 and 1939-1940. 
Correct Responses to Test Frequency 
25 
24.5 
24 
23.5 
23 
22.5 
22 
21.5 
21 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • . . . . . . . . . . . . . . . • • • • • • • • • • • • 
•• . . . . . . . . . . . . . . . • • • • • • • • • • . ~ .............•..••...•.••••. 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • . . . ...................•.••.• 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
~ ..........................• ····. . . . . • • • • • • • • • • • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
Total having highest 20 percent correct responses:: 43 
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percent, brought the results expressed in Table XI. 
Thirteen members answered five and a half items 
correctly out of a possible twenty-five. Four answered 
five items correctly; six answered four and a half 
correctly; eight answered four; two answered three and a 
half items; eleven answered three items; two answered 
two and a half items; two answered two; two answered 
one item correctly; and one did not respond correctly 
to any name on the list. Fifty-one members, or seven 
percent, answered only zero - five and a halfitems 
correctly. Thus it will be observed, from the 
foregoing discussion, that eighty-seven percent of all 
participants answered from six - twenty and a half items 
correctly. 
From Table XII, it will be se~n that Frances Perkins, 
Fiorello La Guardia, Henry Morganthau,Jr., Cordell Hull 
and John L.Lewis were best known in the three years 
designated. Kennedy was seventeenth in the first test, 
seventh in the second, and first in the third (1939-1940). 
His appointment as Ambassador to England, as well as 
the European crisis, may have been responsible for his 
being so much better known in 1938-1939 and in 1939-1940, 
than in 1937-1938. The least well known, in 1937-1938, 
was William o. Douglas, who, at that time, was chairman 
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TABLE XI 
CONTEMPORARY PUBLIC PERSONALITIES 
FREQUENCY DISTRIBUTION OF CORRECT RESPONSES 
FROM 5.5 TO 0 (LOWEST 20) PERCENT 
FOR YEARS 1937-1938, 1938-1939, 1939-1940. 
Correct Responses to Teat Frequency 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • •.........•........•.••••...•• 
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TABLE XII 
CONTEMPORARY PUBLIC PERSONALITIES, 
THE ORDER IN WHICH THOSE NAMED IN THE TEST WERE 
KNOWN T 0 THE MEMBERS TAKING IT, IN THE YEARS, 
1937-1938, 1938-1939 and 1939-1940. 
1937-1938 
Frances Perkins 
~iorello LaGuardia 
Henry Morganthau, Jr. 
Norman Thomas 
John t. Lewis 
Cordell Hull 
Louis Brandeis 
William Green 
Henry Wallace 
Felix Frankfurter 
Benjamin· Cordoza 
Carter Glass 
Thomas E. Dewey 
George .Norris 
Homer Cunnnings 
Harry Hopkins 
Joseph P. Kennedy 
Robert Fechner 
James Landis 
Jesse .Jones 
Tommy Corcoran 
Josephine Roche 
Arthur Morgan 
Marriner Eccles 
Wm.o.Douglas 
1938-1939 
Frances Perkins 
Fiorello LaGuardia 
Herbert Lehmann 
Henry Morganthau,Jr. 
Cordell Hull 
John L. Lewis 
Joseph P. Kennedy 
Hugo Black 
William Green 
Thomas E. Dewey 
Henry Wallace 
Harry Hopkins 
Robert Wagner 
Carter Glass 
Felix Frankfurter 
George Norris 
Frank .Murphy 
Robert Taft 
Jesse Jones 
Tommy Corcoran 
James Landis 
Robert Jackson 
Wm.o.Douglas 
Robert Fechner 
Wendell Willkie 
1939-1940 
Joseph P. Kennedy 
Eleanor Roosevelt 
John N. Garner 
Fiorello LaGuardia 
Cordell Hull 
Frances Perkins 
John L.Lewis 
Henry Morganthau,Jr. 
Felix Frankfurter 
Carter Glass 
Wm. E. Borab. 
Earl Browder 
Thomas E. Dewey 
Anthony J. Drexel Biddle,Jr. 
Frank Murphy 
Robert Taft 
Robert Wagner 
Martin Dies 
William Bullitt 
Arthur Vandenberg 
Wm. 0. Douglas 
Charles Edison 
Sumner Welles 
Marriner Eccles 
Louis Johnson 
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of the SEC. The following year, after he had been 
appointed to a seat on the United States Supreme Court 
Bench, he was only slightly better known, and in 
1939-1940, he was in the twenty-first place,- a little 
better than in the previous year. 
In 1938-1939, Wendell Willkie was the least well 
known, although,as President of the Commonwealth and 
Southern Corporation, his controversy with President 
Roosevelt had dramatized the whole question of the 
relationship of Government to the public utilities. 
In 1939-1940, Louis Johnson was known to only five. 
As Assistant Secretary of Wa~ he had been a speech-maker 
for the Administration, and was being talked about for 
the post of Secretary of War. 
It is diffic~lt to draw any conclusions about the 
type of person who was best known to those taking the 
test. Three of the best known were cabinet officers: 
Miss Perkins, Henry Morganthau,Jr., and Cordell Hull. 
LaGuardia and John L.Lewis are strong, colorful 
personalities,- a fact which probably accounts for their 
being well known. Douglas, Morg~ and Eccles were 
associated with the governmental agencies---Securities 
Exchange Commission, Tennessee Valley Authority, and 
Federal Reserve Bank. This fact suggests that the public 
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may not be aware of the complexities and expansion of 
governmental services. Once more, then, is evidenced the 
social lag in which individuals in general are unaware 
I! il 
I 
I 
I 
o:f the problems caused by new ways o:f living, attributable 1
1 
to a rapidly changing civilization. I 
The character of the misinformation about some of 
these public personalities also was revealing. Feli.x 
Frankfurter was called the ttHot Dog King!' Joe Kennedy 
and Tommy Corcoran were mistaken for sports writers, in 
several instances, and Jim Landis for a baseball 'czar' •. 
The only student who missed all twenty-five persons said 
of Fiorello LaGuardia, "Every title seems to fit:· 
I 
I 
I 
I 
ambassador, senator, mayor and .governorztt One student. in I 
, I 
1939-1940, who had all names correct, said that the 
test was much too easy-- an observation hardly borne out 
by the performance of his fellow-teachers. 
The data presented in Table XII seems to prove that 
both teachers in practice and teachers in training show 
little interest in things political, as measured by this 
test of contemporary public personalities. Furthermore, 
these results show in teachers the same tendencies as 
the results,from studies previously described, reveal as 
to the interest in things political of high school 
seniors. 
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Analzsis of Data to Attempt to Determine Wheth~ :~no:~- ~ -
Men Teachers are More Interested than are Women II 
Teachers in Things Political ! 
From TABLE XIII, it will be seen that, in the years 
1937-1938, in Group A thirty-five males and thirty-seven 
females took the test; in Group B there were nine males 
and twenty-two females; in Group C, fifty-nine males and 
fifty females, making a total, for that year, of one 
hundred and nine males and one hundred and three females. 
In 1938-1939, Group A consisted of twenty-two males 
and fifteen females; Group B, twenty-one males and 
l 
thirty-five females; and Group C, sisty-three males and i 
At Newport, R.I., the group consisted ~~ forty-five females. 
of nine males and twenty-eight females, while,at Concord, 
N.H., there were twenty-three males and twenty females. 
The total for the year (1939-1939) was one hundred and 
1: 
ii 
I 
thirty-eight males and one hundred and forty-thre females. I I 
I In 1939-1940, there were twenty-seven males and 
twenty-four females in Group A; fourteen males and twenty-
seven females in Group B; and forty-one males and forty-
eight females in Group C; making a total of eighty-one 
males and ninety-nine females in the year. 
The total for the three years was three hundred and 
twenty-eight males and three hundred and forty-five 
females. 
'I 
II 
I 
I 
II 
----------------=1-1=::-_;_=== 
I 
I 
I 
I 
-58-
- - - ---
-- -- -- -----
====:::#=--=-=-=--=--=---=== 
,r 
I 
I 
I 
II 
I! 
,I 
i! 
i 
I 
I 
I 
I' 
II 
li 
I 
I 
I· 
'I 
! 
I 
-59-
From Table XIV it will be noted that, in the year 
1937-19381 out of a possible score of twenty-five, in 
Group A, the males had a median score of thirteen and the 
females one of nine; in Group B, the males had a median 
score of fifteen and the females, nine; 1n Group C, the 
males had a score of sixteen and the females, twelve. The 
median score for all males, in this year, was fifteen 
while that of the females was eleven. 
For the year 1938-1939, in Group A, the males scored 
sixteen and the females, thirteen; in Group B, the males 
scored thirteen and the females, eleven; in Group c, 
the males scored sixteen and the females, twelve. At 
Newport, R.I., the males in the class had a median score 
of seventeen and the females one of sixteen and a half. 
At Concord, N.H., the score of the males was seventeen 
and that of the females was sixteen. The median score for 
all males, for that year, was sixteen while that for the 
females was fourteen. 
For the year 1939-1940, in Group A, the males scored 
twelve and the females, twelve; in Group B, the males 
scored eighteen, the females, twelve; in Group c, the 
males scored seventeen and a half and the fanales,fifteen. 
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The median score of the males for the three years was 
sixteen while the median score for the females was fourteen~ 
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YEAR 
1937-38 
1938-39 
1939-40 
TABLE XIV 
CONTEMPORARY PUBLIC PERSONALITIES. 
MEDIAN SCORES OF CORRECT RESPONSES OF MEN AND WOMEN TO THE 
TEST,FOR THE YEARS, 1937-1938, 1938-1939 and 1939-1940. 
Passable Group A Group B Group C Newport,R.I. Concord,N.H. 
Score 
25 
25 
25 
M F 
13 9 
16 13 
12 12 
M F 
15 9 
13 11 
18 12 
M F 
16 12 
16 12 
17i 15 
M F M F 
17 16i 16 16 
Median Score of Males for three years::. 16 
Median Score 11 Females 11 three years:: 14 
Totals 
M F 
15 12 
. 16 14 
16 14 
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In each group, for each of the years, the men were 
better informed than the women on the personalities used 
in the test, with the exception of the group at Concord, 
N.H., where the median score was identical. To be sure, 
the results obtained from any one group, in any year, 
would be necessarily inconclusive, because of the small 
numbers of participants in each group tested. But the 
fact that the results obtained are consistant for all 
groups for all three years, strengthens the validity of 
the conclusion to be drawn from this evidence, namely, 
that men teachers are more interested than women 
teachers in political affairs. 
Analysis of Data to Attempt to Determine \Vhether 
there was a Relationship Between the Degree for 
the Member Tested was Workin~ and his Knowledge 
Contemporary Public Persona ities 
or not 
which 
of 
From the personal data given by the student when 
the test was taken, an endeavor was made to find the 
relationship between the degree for which the student 
was working and his knowledge of, and therefore, his 
interest in, persons prominent in national public life. 
Table XV shows the distribution of members taking 
the test, classified by degrees for which they were 
working. 
In the year 193'7~1938, nine members of Group A were 
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YEAR 
1937-38 
1938-39 
1939-40 
TABLE XV 
CONTEMPORARY PUBLIC PERSONALITIESj 
MEMBERS TAKING THE TEST CLASSIFIED BY DEGREES FOR 
WHICH THEY WERE WORKING. 
Group A Group B Newport,R.I. Concord,N.H. Total 
Master's Bachelor's M B 
Group C 
M B M B M B M · a 
7 63 19 9 52 53 78 125 
8 29 10 42 44 57 11 11 9 26 82 155 
18 30 18 61 38 47 74 138 
r.rotal number members seeking Master's Degrees for 3 yrs.:: 254 
Total tt tt u Bachelor's tt lt 3 yrs.:: 418 
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seeking master's degrees and sixty-three were seeking 
bachelor's degrees; in Group B, nineteen were working for 
master's degrees and nine for bachelor's degrees; in Group 
bachelor's degrees,-making a total for that year of 
seventy-eight seeking master's degrees and one hundred and 
twenty..:rive, bachelor's degrees. jl 
1l 
For the year 1938.-1939, in Group A, there were eight 11 
I 
working for master's degrees and twenty-seven for bachelor•s l 
degrees; in Group B, ten were seeking master's degrees and 
fprty-two, bachelqr's degrees; and, in Group C, forty-four 
were working for master's degrees and fifty-seven were 
working for bachelor's degrees. In Newport, R.I., eleven 
were seeking master's degrees and eleven, bachelor's 
degrees. At Concord,N.H., nine were seeking master's 
degrees and twenty-six, bachelor's degrees,-making a total 
for the year of eighty-two working for master's degrees 
and one hundred and fifty-five for bachelor's degrees. 
In 193_9-1940, in Group A, there were eighteen seeking 
master's degrees and thirty seeking bachelor's degrees; in 
Group B, eighteen were seeking master's degrees while 
sixty-one were seeking bachelor's degrees; in Group c, 
thirty-eight were working for master's degrees and forty-
seven for bachelor's degrees.- making a total, for that 
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year, o~ eighty-~our seeking master's degrees and o~~ --==-~----~ 
hundred and thirty-eight seeking bachelor's degrees. 
From Table XVI, it will be seen that, in the year 
1937-1938, out of a possible score of twenty-five, in 
Group A those seeking master's degrees had a median 
score of :fourteen while those seeking bachelor's degrees 
had a score of ten; in Group B, those seeking master's 
degrees had a score of :fourteen and those seeking 
bachelor's degrees a score of ten; in Group C, those 
seeking master's . degrees had a score of sixteen and those 
seeking bachelor's degrees a score of :fourteen. The 
median score for all members, for that year, was sixteen 
:for those seeking master's degrees and twelve for those 
seeking bach~lor's degrees. 
In 1938-1939, in Group A, those seeking master's 
degrees scored sixteen while those seeking bachelor's 
degrees scored thirteen; in Group B, sixteen was the 
median score for those seeking master's degrees and 
eleven :for those seeking bachelor's degrees; and in 
Group C the median for those seeking master's degrees was 
sixteen and those seeking bachelor's degrees, thirteen. 
In the Newport,R.I., group, those seeking master's 
degrees scored sixteen and those seeking bachelor's 
degrees, :fourteen. 
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YEAR 
1937-38 
1938-39 
1939-40 
TABLE XVI 
CONTEMPORARY PUBLIC PERSONALITIES 
MEDIAN SCORES OF CORRECT RESPONSES TO THE TEST, OF MEMBERS WORKING 
FOR MASTER'S DEGREE AND OF MEMBERS WORKING FOR BACHELOR'S DEGREE, 
IN THE YEARS 1937-1938, 1938-1939 and 1939-1940. 
Possible Group A Group B Group c Newport,R.I. Concord, N.H. Total 
Score M B M B M B M B M B M B 
25 14 10 14 10 16 14 16 12 
25 16 13 16 11 16 13 16 14 17 16 16 13 
25 15i 14 17 14 18 15 17 14 
Median for Members Working for Master's Dewrees for 3 yrs:: 
Median " " " u Bache lor's ' u 3 yrs:: 
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seeking master's degrees scored seventeen and those seek-
ing bachelor's .degrees, sixteen,- making the median score 
for all those seeking master's degrees for that year 
sixteen and that of those seeking bachelor's degrees, 
thirteen. 
In .the year 1939-1940, the median score for those 
who were seeking master's degrees scored seventeen and 
those who were seeking bachelor's degrees fourteen, in 
Group A; in Group B, those seeking master's degrees 
scored seventeen. and those seeking bachelor's degrees, 
fourteen; and , in Group c, those seeking master's 
degrees scored eighteen and those seeking bachelor's I 
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degrees, fifteen. The median score for the year for those I 
seeking master's degrees was seventeen and those seeking I 
bachelor's degrees, fourteen. 
The median for all three years for those seeking 
master's degrees was sixteen and for those seeking 
bachelor's degrees, thirteen - out of a possible score 
of twenty-five. 
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These results show that, in each of the groups tested, !
1 
the candidates for a master's degree made a better showing Jj 
than the candidates for the bachelor's degree. 
Once again, the fact that the results obtained are 
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the validity of the conclusion to be drawn from this 1 
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evidence, namely, that candidates for the master's degree 
seem to have more knowledge of contemporary public 
personalities, and therefore more interest in political 
affairs than candidates working for a bachelor's degree. 
This greater interest on the part of members seeking a 
master's degree may be due to the fact of maturity, since 
the candidate seeking a master's degree already will 
have received a bachelor's degree and,therefore, in the 
natural course of events, will be older and more mature 
than those seeking bachelor's degrees. 
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Analysis of Information Obtained in an Attempt to Determine I 
Whether or not there was any Relation between the II 
Iiisti tution from Which the Member Tested was Graduated, II 
and his Interest in Poli t~cal Affairs ~~~ 
In the year 1939-1940, the two hundred and twenty-
1
1 
I three students taking the test were asked to state from wha~ ~ 
institutions they had been graduated. Two hundred replied. ! 
I Forty-nine institutions,made up of seven universities, 1 
sixteen colleges, eleven normal schools and fifteen schools :j 
l of various types, were represented. Obviously, because of 
the variety of replies, it was impossible to draw any 
I 
conclusions or any inferences as to a possible relationship II 
between the institution from which the members tested had , 
been graduated and their interest in political affairs, as 
evidenced by their responses to this test. II 
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Analysis of · Information Obtained in an Attempt to 
Determine nhether or not there was a Relat ionship 
Between the Member's Knowledge of Contemporary 
Public Personalities and the Place Vmere he was 
Teaching 
The three hundred and twenty-three students taking 
the test, in the year 1939-1940, were asked to state 
where they taught. Seventy-two teachers in the service 
responded. Forty-eight cities and towns were represented: 
firty-five in Massachusetts; two in New Hampshire; and 
one in Rhode Island. Therefore, no conclusions or 
inferences could be drawn as to a possible relationship 
between the place where the member tested was teaching, 
and the knowledge he possessed of contemporary public 
personalities, because of the variety of replies received. 
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I" Analysis of Information Obtained in an Attempt to Discover 1 
vVhether or not there was a Possible Relationship i 
between the Grade in ~Vhich the Member was Teaching ' 
or the Subject Taught, and his Knowledge of 
Contemporary Public Personalities 
Participants in the test , for the year 1939-1940, 
were asked to state what grade they were teaching. 
Seventy-two responded. 
From Table XVII, it -will be seen that, in the year 
1939-1940, twenty-seven teachers of Grades I-VI had a 
median score of fourteen. Twelve teachers of Grades 
VII an~ VIII had a median score of seventeen and a half, 
while twenty-five teachers of Grades IX -XII had a 
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TABLE XVII 
CONTEMPORARY PUBLIC PERSONALITIES 
MEDIAN OF CORRECT RESPONSES AND DISTRIBUTION OF TEACHERS IN SERVICE 
TM~ING THE TEST IN 1939-1940, ACCORDING TO THE GRADE THEY TAUGHT. 
- 70 --
========~==============================================~~~===~=-=-==-========------~========= I 
the possibility l 
score of eighteen. 
These results might be indicative of 
that teachers in the elementary grades are less well 
informed than teachers in Grades VII-XII. But the small 
numbe~ of members tested makes it impossible to draw any 
such conclusion from this evidence. 
In answer to the question about subject taught, 
there were only twenty-two responses: six taught 
English; five taught science; seven, mathematics; and 
four 1 history. Obviously, this data was too meagre 
to make it possible to draw any conclusions as to any 
relation between subject taught and the teacher's 
knowledge of political affairs. 
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CHAPTER V 
SUMMARY 
The purpose of this thesis was to determine whether 
not teachers are interested in things political. It was 
contended that the interest of te.achers in this field was 
important because two of the expressed objectives of 
I\ 
ji 
I 
0~ 
education in America, today, are the inculcation of loyalty! 
to the democratic idea, and the acceptance, by the educated 
citizen, of his civic duties. It was assumed 
is the basic philosophy guiding the American way of 
life; certain factors which operate to prevent the 
attainment of the political ideals of democracy were 
pointed out. The factor of indifference, on the part of 
the voter in the exercise of his franchise, was discussed 
at some length. It then becomes important to discover 
ways and means of overcoming this indifference, if the 
goal of political democracy is to be attained. 
Development of interest in the student will be 
dependent upon the amount of interest which the teacher 
himself possesses. 
The interest of teachers in things political was 
measured by tests on information possessed by teachers, 
either in training or in service, about contemporary 
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public personalities. The tests were given for three I 
consecutive years to seven hundred and thirty-seven 
members of courses in School and Society. As a result 
of these tests, the investigator concludes that, in 
general, teachers were not well informed, and therefore 
not interested, in political affairs. The average score 
for all groups,for the three years the tests were given, 
was fifty-f~r percent , while six percent of the 
participants scored eighty percent, and over. 
The men scored higher than the women taking the 
test, the median score of correct responses being two 
points better than for the women. This result indicates 
that men are more interested in political affairs than 
women, 
The participants who were working for a master's 
degree had a median score on the test three points 
higher than those seeking bachelor's degrees. 
No conclusions or inferences could be drawn as to 
possible relationship between the teacher's interest in 
things political, as evidenced by knowledge of 
contemporary public personalities or from the following 
factors: institution from which the member had been 
graduated; place, and grade, where he was teaching and 
subject taught. The replies were too varied and 
conflicting to make valid any conclusions. 
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Conclusions i: 
I i 
\ 'l'here is no objective evidence as to whether or not !l 
i teachers are more interested in political affairs than 
\
1 
the average adult in the United States. However, if \I 
il l!l education for citizenship is am important aim of modern 
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education, it is obvious that teachers, as leaders in 
I 
the effort to make better citizens, .shall need to be much I 
more interested than the average adult in political affairs 11
1 
. I 
in order to play a dynamic role in education for democracy. ~~ 
According to the results of this study, teachers are not 
interested in political affairs. Therefore, it will be 
necessary to devise ways and means of developing such 
interest as a preliminary step to arousing interest in 
the pupils under their tutelage. 
It is beyond the scope of this paper to investigate 
such ways and means. The question, however, arises as to 
what factors - that teachers possess - may have a bearing 
on the amount of interest in this field? The 
institutions, in which they have received their training 
for the teaching profession, will have had an important 
role to play - in the emphasis which has been put upon 
the individual's duties to the democratic state. How are 
I 
il 
ij 
I! 
\I 
i! I, 
'I !i 
il 
I 
!I 
II 
!j 
I, these institutions preparing teachers-to-be for leadership I· [i 
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inclucating not only desirable knowledge but also 1 
the emotional drives which will result in socially worthwhile 
action? Are their curricula remote and unreal in relation 
to the problems of government and every day life? What are 
these institutions doing to give teachers-to-be experience 
in democratic group action? 
Other factors may operate to discourage the teacher's 
interest in political affairs . It is probable that the 
attitude of the school authorities, in the various cities 
and towns, towards the participation of teachers in 
political matters plays an important part in the amount of 
interest shown by teachers in such affairs. Naturally, 
the teacher will remain aloof if he feels that his job is 
endangered by entering actively into the realm of politics. 
No conclusions concerning this factor can be drawn from 
the information presented in this paper because of the 
variety of the answers to the question about the place 
where the member taking the test was teaching. It, 
however, would be of considerable interest to know how 
important a part interest, or lack of interest, in things 
political, as shown by the teacher, is due to the attitude 
of the school authorities. 
It is possible that the grade and the subject taught 
may have a relationship to the teacher's interest in 
political affairs. If he thi11ks of citizenship as a 
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studies in the secondary schools, conceivably he will 
think it to be of little concern to him, especially if he 
teaches any other subject, or if he is an elementary 
grade teacher. Therefore, he will have little interest 
in things political,- feeling that it does not concern 
him particularly. 
On the other hand, if he, or the school authorities 
under whom he is working, envisions education for citizen-
ship as fundamental to all subject matter and to all 
methods used in teaching, then it behooves him to be 
interested in politics so as to be able to carry on 
successfully the job to which he has been assigned. The 
way in which school authorities interpret education for 
citizenship, or education for democracy, becomes then 
a moat important factor bearing on the matter of the 
teacher's interest. 
This study merely has demonstrated the fact that, in 
general, teachers are not interested in political matters. 
Because of the importance of the position held by 
teachers in educating for democracy, the attention of 
educational authorities must be directed to finding ways 
and means by which to overcome the indifference of 
teachers to political affairs. 
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